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Carden Behaviour Policy

At Carden Nursery and Primary School we believe that in order to create our positive, inclusive
ethos and to promote good behaviour, we have a Behaviour Policy that relates to the whole
school community which is kept up to date and contributed to by all. It is also underpinned
by research and training on principles including The Empowerment Approach, Just Right.

Our policy is underpinned by the following principles:

e All members of the school community have rights and corresponding responsibilities.
We all have a right to an orderly school where pupils and adults are well behaved and
we must all take responsibility for our roles.

e Positive behaviour and social skills need to be actively taught throughout the school
both through the curriculum and through our pastoral work in school.

e We believe that attachment, language, sensory and learning needs are central to
emotional social and behaviour issues and we try to address those needs through all
our policy and practice in school.

e Good planning and differentiation enables pupils to access the curriculum and social
scenarios and this minimises occurrences of challenging behaviour.

e We believe that some pupils require a differentiated approach with regards to Social,
Emotional, Mental Health (SEMH) needs which can exhibit in challenging behaviour.
Some pupils may need extra systems over and above the normal school policy in
order to have full access to the curriculum. This may also apply to social and less
structured events in the school calendar.

e All members of our school community understand their rights and responsibilities
around keeping themselves and others safe. All staff, pupils and families are given
clear guidance and support to ensure they understand and adapt to behavioral
expectations put in place to support the safety of our school, and wider community.

e Children need to understand how their brain works and how their needs are met in
order to ensure they have behavior for learning and as educators it is our
responsibility to have high expectations for them and to support them where
needed.

e Be Curious Not Furious: maintaining a calm, investigative and solution-focused
mindset towards behaviour that can be unhelpful for the individual and those
around them; training and supporting all adults in the school to respond by
acknowledging and addressing the unmet needs and missing skills that underlie the
behaviour, rather than focusing on the behavior itself.



Positive, kind, unconditionally positive relationships: prioritising strong, kind, trusting
relationships between staff, children and their families. Adults must position
themselves for rather than against the child, with the core belief that when people
feel better, they do better.

High expectations, high support: expecting all children to achieve their very best and
make good ongoing progress; providing high quality, systematic and carefully
planned support for any pupils who are not yet able to meet those expectations.
High expectations should always be teamed with a spirit of kindness and
unconditional support.

Teach children (and adults) about their brain: placing a high priority on developing

children’s understanding of themselves and their brains; recognising that knowledge
of oneself is empowering and is the first step towards progress — one cannot change
what one doesn’t know or understand.

Top Tips for Helping Children Feel Great and Do Well

=

Make great relationships
your priority

Focus on strengths and
positives with children

Hook children in with
positivity, fun and interest
— make it worth being
there with you

Keep high expectations &
give high support

Be persistent and insistent
with a bucketful of
kindness

Listen to what children
need to feel great and do
well — give them a sense of
control

Focus on helping children
become strong self-
advocates

Agree expectations for
everyone to be at their
best — Good for Me, Good
for You, Good for
Everyone

Be clear about what will
happen when someone
cannot keep to the
expectations

Be calm, kind and
supportive: help children
get back on track privately

Be consistent in your
expectations;

Always respond calmly;
always follow-up

Focus on building children’s
self-responsibility

Be reflective: after any
incidents, reflect: what
would | do the same? What
would | do differently?

Our behaviour policy is also based on our school rules and values, which are linked to
British Values, and the principles of promoting those rules and values. (Please see

Appendix A).




Rights and Responsibilities:

STAFF

RIGHTS

RESPONSIBILITES

To be supported by colleagues
and managers

To support their colleagues and
managers
To use the support offered

To be listened to and treated
with respect

To be given opportunities to
share opinions

To listen to others and treat them
with respect

To share those opinions
appropriately

To be treated courteously by all
others in school community

To treat all members of the school
community with courtesy and to
model this for pupils

To be made fully aware of the
school’s systems/policies/
expectations and receive an
appropriate induction (including
information for supply teachers)

To take part in the development of
the school’s
systems/policies/expectations

To read and follow the school’s
systems/policies/expectations

To receive appropriate training
to increase skills in behaviour
management

To communicate training and
support needs and to offer their
experience and support to others
To implement training provided

To feel safe at work and know
current policies and procedures
are in place to support staff
safety and well-being.

To follow all steps detailed in the
school’s current risk assessment to
ensure all safety procedures are
being effectively utilised.

CHILDREN (as age and stage developmentally appropriate)

RIGHTS

RESPONSIBILITIES

To be treated with respect

To treat everyone else with respect

To be physically and
emotionally safe

To follow safety rules & instructions
and to have regard for emotional and
physical safety of others

To be able to learn

To make the most of their learning
opportunities and allow others to
learn

To learn in a positive
environment where mistakes
are part of the learning
process

To learn from their mistakes
To accept other’s mistakes

To be listened to

To listen to others




FAMILIES

RIGHTS

RESPONSIBILITIES

e To be treated with respect

To treat other members of the
school community with respect
To model this attitude for their
children

e To be kept informed about
their child’s progress through
newsletters, reports and
assemblies

To attend meetings

To read reports/newsletters and any
other school communication

To communicate with staff at a
mutually agreed time about issues
that may affect their child

To support their child with learning
at home

e To be listened to

To listen to others and communicate
their needs appropriately to the
school

To talk to someone at early stages of
concern, starting with the class
teacher

e To have access to
information on the school’s
approach to behaviour &
attendance

To read the information provided
and to acton it

e To be informed of what their
child needs to learn

To enable their child to learn (by
having PE kit, reading folders,
arriving at school on time and well
rested for the school day ahead)

e To be informed of school
routines for dropping of and
collecting their child/children
and what the open lines of
communication are.

To make sure they are adhering to
school policy when approaching
school grounds and following the
correct lines of communication
when they wish to.

Looking for and encouraging positive behaviour:
At Carden we believe that positive behaviour and attitudes need to be planned for and
actively taught and modelled.

The systems and practice we use to do so are:

e Good planning, differentiation and accommodation of different learning styles and
clear expectations for work and behaviour pays dividends. It gives pupils clear aims
and boundaries. E.g. Using fixed seating plans, making sure pupils line up in an
appropriate order, setting clear expectations for how we are to move around the



building, interact with one another at a safe distance, being responsible for our own

resources, knowing how to seek advice and support should we need it, and from

whom.

e An adult’s language must be clear and if necessary be supported by Makaton. A
pupil must understand an instruction in order to be able to follow it. (See Appendix C
for further information)

e Praise & Feedback

- Positive reinforcement/verbal feedback and praise. We try to make this
feedback and praise as specific as possible so pupils know exactly what we are
looking for. We also recognise some pupils like public praise and others
require a more subtle approach.

- Encouraging pupils to feedback positively to each other and to value each
other.

- Specific feedback and encouragement in marking, sharing and celebrating our
pupils” efforts both inside and outside the classroom.

e Encouraging a clear sense of community, personal responsibility and contribution
through our mission statement, core values, strong Equalities agenda and class jobs
which demonstrate how we can safely look after one another.

e PSHE curriculum Developing good social skills and self-esteem both inside and outside
the classroom through the PSHE curriculum, core learning skills, working with others
skills and developing a growth mindset.

e Just Right Using emotional regulation strategies and scripts.

e The Empowerment Approach Teaching children about their brains, agreeing high
expectations, supporting children to prepare and plan to be at their best for learning
and play, responding by connecting when things go wrong, following up every incident
and solving problems together, coaching young people to resolve unhelpful behaviour
patterns. The Empowerment Approach is heavily based on a coaching model to
support the children to learn and change. Examples of the coaching levels are found
in Appendix B.

e Specific Team and Individual rewards (both intrinsic and extrinsic).

- Marbles in the Jar which lead to collective class event.

- Stickers for demonstrating Learning Journey characteristics and Learning Journey
cards for noting occasions when Learning Journey characteristics are
demonstrated. When the cards are full pupils receive Learning Journey awards.

- Celebration newsletters featuring the children’s achievements.

- Sharing work with members of SLT and other staff.

- Early Intervention

We believe that the earlier we can intervene for a pupil in their education and

development, the more progress they will make.

- We use baseline measures including Development Matters for our youngest pupils
and track their personal, social and emotional development.

- Children identified as needing additional support are discussed and planned for by
our SENDCO and our learning mentors, the mentors then support as required.

Additional strategies we may use for pupils requiring extra support may include individual
intrinsic or extrinsic reward systems. These will be tailored to individual needs.



Encouraging positive behaviour in the Foundation Stage:

Nursery and Reception classes have the same high expectations as the rest of the school.
The EYFS curriculum determines what the age-appropriate expectations are for the children
in relation to managing their emotions, building relationships, and developing their self-
awareness and self-confidence. Staff use this guidance to support the children's
development in these essential areas.

We encourage positive behaviour in EYFS primarily through praise and positive
reinforcement, with occasional stickers to reinforce positive attitudes to work, learning and
play. Feedback to children in EYFS is immediate, never deferred and the child should always
understand exactly why they are being praised. Reception classes build towards marbles
treats but only when progress indicates it is suitable for the class. As in all other year groups
all approaches should be based on a differentiated approach with regards to the
developmental stage of the child.

Children are to work with an adult to determine the class charter rules, which must reflect
how they can keep themselves and others safe in the school environment. This must
include the importance of personal hygiene, safe play, respecting all others and our school
resources, staying physically and mentally safe and how to seek help when needed.

Minimising & Responding to challenging behaviour:
In order to minimise and respond to challenging behaviour we are guided by the following
principles.

e Early intervention and communication with families is crucial to ensuring behaviour
patterns do not escalate. Good communication with parents/carers ensures a more
settled child.

e Reacting impulsively to situations does not help. Staff should always intervene at the
minimal level so as to de-escalate any situation.

e Distracting and defusing a situation is safer for both children and adults. Giving pupils
take up time or using partial agreement can minimise conflict.

e Establishing a co-ordinated approach through the use of Pupil Support Programmes
(PSPs) and sharing information appropriately with the staff team ensures a consistent
approach in supporting pupils.

e A Code of Conduct —temporary behaviour contracting between school, pupil and their
family, reviewed after a fixed period. Only appropriate for Yr3 up and only if
developmentally appropriate.

e Risk Assessments —sometimes a pupil’s behaviour requires that risk assessment is put
in place and shared by all staff in order to manage their behaviour safely.

e Follow Ups These have replaced our former reflections. They can be carried out by
any member of school staff but may be done with a member of SLT over the lunch
period. Repeated or deliberate minor to moderate rule breaking by pupils who are
developmentally aware and not affected by serious SEMH issues (for whom an
alternative personalised support programme is more appropriate). Adults will discuss



with the child what they have done, its impact on others and what they should do to
avoid this issue in the future. Most follow-ups are not routinely shared with families,
however this depends on the severity and is at staff members’ discretion. This is
recorded on CPOMS and the data analysed termly to identify patterns and trends. See
Appendix B for some examples.

e Short Term Time Out
In the event of more serious/challenging behaviour/repeated disruption in class,
children may spend a period of the day in another year group either reflecting on their
behaviour or working quietly. This will be recorded on CPOMS and reported to
families.

¢ Internal Exclusion
More serious/challenging behaviour/repeated disruption may result in a half or full
day internal exclusion. This will be supervised by an adult and be carried outin a room
away from their classroom. This will be recorded on CPOMS and reported to parents
and governors.

e Exclusion: While we always seek to avoid children missing education there are some
circumstances where we may need to consider a suspension or even permanent
exclusion. If this course of action is required then safeguarding the pupil concerned
will take priority, in which case exclusion to another school for the day will be
considered.

When supporting children who struggle, we follow the
Ten Point Response Plan:
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Minimizing & Responding to challenging behaviour in Foundation Stage

Where a child in EYFS continues to ignore verbal warnings supported by Makaton signing, or
is unsafe, they will be given “thinking time” in an appropriate space within the classroom for
a developmentally appropriate amount of time (never more than 3 minutes for Nursery or 5
minutes for Reception). A sand timer is used as a visual image so that the child knows how
long they have to sit and reflect on their behaviour. If a pattern of behaviour emerges staff
may use a frequency observation to map the behaviour so that a clearer picture can be
gained. Parents/carers are informed of any concerns of continued behaviour issues that the
child may be having and are given strategies to support good behaviour at home. Early



Intervention using social language groups, emotional literacy groups or positive play
approaches may be used.

Recording of Incidents

e Staff log incidents using our CPOMS recording system. This is carefully monitored by
members of SLT.

e Reflections are recorded and monitored

e All physical management and restraint incidents need to be recorded on CPOMS

e Internal exclusions are recorded in school

e Exclusions are recorded according to LA guidelines

e Bullying incidents are recorded and returned on a termly basis to the LA

e Prejudice based incidents are recorded using the LA recording form.

e Termly behaviour report which collates all collected data on behaviour management
issues.

e Serious incidents which result in harm are recorded on HS2 forms

Physical Management

Staff at Carden will always use a wide range of strategies to defuse any difficult behaviour.
Physical Management will only be ever used as a last resort after all other strategies have
been exhausted and it will only be used if a pupil is in immediate danger of harming
themselves, another pupil or adult or damaging valuable property. In any such circumstances
LA guidelines will be followed and incidents are fully recorded. Staff may use strategies such
as hand holding, kneeling to talk to a child at their height and coming into closer proximity to
offer comfort, these strategies are to be used sparingly in order to maintain an appropriate
and safe level of social distancing.

Support Available for Pupils:

Staff at Carden always support pupils as much as possible in their academic, social and
emotional needs. At times we will look for additional sources of support. These sources may
include:

e Empowerment Approach learning through assemblies and the curriculum
e Bubble time

e Big Deal O’'meter

e Just Right materials and scripts

e Referral to Key Stage Co-ordinator and then onto Senior Leadership Team.
e SENDCO

e School Nurse

e Inclusion mentor

e Nurture Group

e Counselling / Play Therapy

e BHISS (Behaviour & Inclusion Support Service)

e CAMHS (Counselling & Mental Health Services)

e Attendance Officer/EWO

e Front Door for Families & Early Help Hub (Social Services)



e Traveller Education Services
e EMAS (Service for English as an Additional Language)

We include a wide range of services in recognition that many different needs may affect a
pupil’s behaviour.

Support Available for Staff:

All staff no matter how experienced may need support with behaviour issues. We strive to
create an atmosphere where seeking help is regarded as a professional strength. Staff may
seek support from:

e Colleagues
e Key Stage co-ordinators

e SENCO
e Senior Leadership Team
e BHISS Team

e Counselling and wellbeing Services
e Courses & Staff Meetings

e Unions

e Coaching

Support available for Families:
Supporting families is part of supporting pupils. They need to be able to communicate their
family’s needs to the school in a positive and open manner. We encourage families to
approach class teachers in the first instance through an email or a telephone call, but
recognise that there may be occasions when they may wish to initially share with another
adult in school who then has the responsibility of keeping other relevant adults informed.
Additional support for families may include:

e In School counselling

e CAMHS

e AMAZE (support for parents with children who have SEN)

e School Nurse

e Primary Mental Health Worker appointments

We also have behaviour guidance for family members who work in school (see Appendix D)

Monitoring of policy:
This policy will be reviewed annually to clarify points, make small changes and make new staff
aware of policy and practice.

Links to other policies:

This policy links to:
e Teaching & Learning Policy
e Health & Safety Policy SEND Policy
e Anti-Bullying Policy PSHE Policy




Appendix A
R A DI, Carden School Rules
learn, achieve and thrive. i

Are kind & thoughtful in all
we say and do.
Courage |
[ PR
i 11r heet & heln othercs
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Tell the truth, a
and respons

Keep ourselves and
others safe.

Principles behind the school values & rules

1) They should be short and memorable.

2)  Rules are directly linked to our values and encompass broad principles so that any
misdemeanour can be categorised under a rule. This means we do not have to
have a long list of unwieldy rules that cover every eventuality. The categories our
school cover are:

- Positive relationships with others

- Respect and care for school/personal property
- A positive attitude to learning

- Honesty

- Safety

3)  Rules and values must be displayed clearly in all classrooms, canteen, toilets etc.
and should have visual representations (photos/Makaton etc.) to ensure
understanding

4)  Adults should refer to school values and rules when discussing behaviour with
pupils

5)  Values and Rules should be communicated clearly to parents/carers.

6) Values and Rules should be discussed at length with pupils during New Beginnings
activities each September.



Appendix B

Rewards and Systems:

Just Right Programme:

This is a system where pupils are actively taught to recognise what it is to be “Ready to Learn,”
in terms of sensory, emotional and practical preparedness. Each class will display the Just
Right Thermometer and pupils will be actively taught what each colour category means and
how to regulate themselves or seek help if they need it. Some pupils will require a specific
sensory diet/programme to help them with this e.g. pupils with ASC, ADHD or attachment
difficulties.

Marbles in the Jar

Marbles in the Jar rewards collective good behaviour, teamwork and good relationships in a
class. Marbles are put in the jar whenever the teacher/TA/MDSA feels they deserve one.
When targets such as every 100 marbles are reached a collective class reward is arranged.
This may have been agreed beforehand or be a surprise. They could also include “Bring in a
toy afternoon,” art afternoon, cookery session or mini sports day. Once marbles are put in
the jar they cannot be removed.

Stickers & Learning Journey Awards:

Every child has a Learning Journey Award card. When a positive Learning Journey
characteristic is noted by an adult or an “Ask Me” Learning Journey character sticker is given,
the card is signed and dated. When a pupil gets 3 dates after character they are awarded the
Learning Journey certificate for that character. When they get 3 dates next to every character
they get the Learning Journey Mastery certificate.

Coaching for change:

Children’s needs are looked at and explored in a series of lessons across and academic year
exploring how the brain works and how their needs can be met. At times children may seek
to get their needs met in a manner not appropriate for learning and the school community.
An idea of examples and follow ups below, this is not a definitive list:

Action Follow Up

Throwing litter on the playground floor Child ask to pick it up and reminded of
school community values.

The same action repeated by the child over | As above but then the child will be asked to
and over. go the next lunchtime and discuss with a
member of SLT why they are repeating the
same behaviour and what could support
them. This will be recorded on a coaching
slip.

Calling out in class Child asked to stop in the moment and if
needed offered time out. If behaviour
continues later that day the teacher will find
time to meet with the child in a calm space




and talk about expectations. This will be
recorded on a coaching slip.

Being rude to a member of staff

That member of staff will follow up with the
child later in the day to discuss how they felt
and build empathy between them.

If this behaviour continued to the same
member of staff a lunchtime follow up with
SLT would be needed. This will be recorded
on a coaching slip.

Physical altercation

Children may need to go somewhere else in
the moment e.g. off the playground.

Once calm they will be spoken to by the
adult involved. If not resolved there it will be
passed onto SLT. This will be recorded on a
coaching slip and passed onto families.

Racist, Homophobic or Bullying incident

This will be dealt with by a member of SLT
and passed onto all involved families.

This will be followed up by a coaching
conversation with families and SLT before or
after school.

The Empowerment Approach Way ....

Our Expectations: For everyone to be safe, happy & able to be at their brain best

Helpful scripts & top tips

BEFORE: Prep4Best DURING: Calm Connect Support

It’s scientifically backed to be the
best way to help someone get back

“Good for you, good for me, good for

everyone”

= What should be the expectations here on track
today, so everyone is safe, happy and .
able to learn / play / be at their best?

* What mightyou find hard? .

* What could go wrong? .

* What could you do to make sure itgoes =
well? What could you ask for?

Encourage the child to find a solution.
PrepdBest
IR

Give thinking time

.
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Connect with their experience. Boxyour =
own emotions (just for the moment).

“We're on your side. I'm here to help.” .

“You can either ..." (give 2 options)

If the child cannot get back on track, follow
the procedure for them being somewhere
Calm, Connect, Supp

AFTER: Coaching Conversation

If you don’t follow-up, you’ll be forever
moppingup
* “Don’t worry —you're notin trouble”.

It's not just a chat: listen, then help them
to plan how it can be better for everyone.

Make follow-up part of your routine — for
the good stuff too.

* ‘Protective Measures’ may be needed.

Insistence, persistence, consistence, with a
bucketful of kindness.

Stepped support actions for when expectations are not being met and others are being impacted negatively:

2" support prompt:
Connect, offer supportto get Connect again. Privately
back on track. Speak reinforce reminder of
privately, low & from the sidespexpectations & support.

1%t support:

4 - New location then Coach
Follow exit procedure &
schedule Coaching

3" support prompt:
‘We need it to be good for
everyone.’ 2 mins to get back

=»on track. What would help? =pConversation.




Coaching Slip:

Coaching Conversation with

What b going on for me? What are other pecple’s concerma? My Meas to solve It 30 K works for everyone,  Review: how well dd k work?
What do others need for 1t to be good for them too?

Follow up:

Follow-up should be systematic and become more
intensive yet retain a spirit of kindness and support:

High expectations, high -
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L‘Q“..‘::ii‘:ﬁ@.- Insistent, persistent, consistent,
A with a bucketful of kindness.



Appendix C
Use of language (teachers)

e Use positive corrective language.

e Positive non-verbal cues.

e Give lots of approving feedback — make this more frequent than negative feedback.

e Appropriate to the age, stage and situation

e Least intrusive where possible — most intrusive where necessary

e Use specific and explicit language

e Descriptive feedback (‘descriptions of reality’) — focus on what the child did that
made a difference to behaviour e.g. ‘Well done you’ve walked calmly into the
classroom.’

e Don’t over praise.

e Ask permission — ‘Do you mind if | show you....?’

e Use conditional directives e.g. “‘When you do this...” and avoid saying ‘Don’t do
this...".

e Use strategy of ‘partial agreement’. Give fixed choices.

e Use strategy of ‘tactical ignoring’ — sometimes the attention of a negative behaviour
can lead to increasing that inappropriate behaviour. Never use in isolation — there
should always be an obvious good behaviour — make this appropriate behaviour
explicit.

e Use inclusive language e.g. ‘us’ and ‘we’.

e Right of appropriate where appropriate e.g. ‘What do you have to say?

Understanding of language (children).

e Never assume that children know what rules mean — probably need to be taught

e Model, practise and fine-tune behaviour

e Give time to process information — ‘take-up time’ (1,2,3...)

e Focus on the primary behaviour

e Avoid sarcasm — many children just don’t get it!

e Children need to know what to expect — inform of changes ahead (use timetables
and social stories if necessary).



Appendix D

Protocol for family members who work in school

At Carden we are very pleased to have a number of families working in school. Their role in
school means they will often have access to information, staff and their children that other
parents would not have. This needs consideration when working within the school
environment.

The following guidelines have been written in consultation with family members who
currently work in school and will be discussed with any new ones who find employment at
the school.

1)

2)

3)

4)

5)

Family members should not go to find their child during the school day and their
children should not attempt to visit them. The normal communication channels
should be observed using the school office and class teacher if the need arises.

Other staff at school should not attempt to discuss the family’s child with them during
their working day (except in an emergency). Normal channels of communication
should be used as if the parent was not in school.

If a family member becomes aware of a behaviour incident involving their child during
the school day they should not become involved. They should refer the matter to
another member of staff to be handled objectively. Under no circumstances should
they remonstrate with another child if they have hurt/upset their own child.

If a family member becomes aware of an incident involving another child, they should
not take it upon themselves to inform that child’s family. Information will be passed
on appropriately by teaching staff and the school office.

Any information about school business not already in the public domain is strictly
confidential to the school and should not be discussed in the local community.



Appendix E
Bill Roger’s Scripts
What do we do when someone is struggling to meet expectations?

1)

2)

3)

4)

5)

6)

7)

8)

Use the least intrusive method possible.....

Don’t escalate situation by your behaviour. Be calm. Use language of the “Is it a Big Deal
‘ometer.” Remember that your role as an adult is to de-escalate the situation not to
escalate it.

Description of reality.......
This buys you time, calms things down and allows you to model empathy with the pupils
involved. “l can see you are really cross...” “This is a difficult situation...”

“What are the rules....?”
A rhetorical question which means the pupils are telling you that they know what they
should do. Refer to school rules if they are up and around the environment you are in.
When they tell you what the rule is you can quickly follow this up with, “Okay so you
know the rule. What do you need to do to turn this around?”

Partial agreement......

“I understand that...” “I know it’s difficult....” Modelling empathy demonstrates that you are
being fair. It also calms down an agitated pupil and again, buys you time. It also reduces
the potential conflict over enforcing the rule. “I know you are finding that difficult but you
know that rule is there to keep us all safe.”

Take up time.......

Some pupils and situations need a cooling off space. Remember that some children need
more time than others and some children need a lot of time! Also consider the fact that
some pupils will seek peer approval over adult approval. Take up time allows them to find
the space to respond appropriately. Sometimes you need to articulate this to them. “I
know you are feeling cross so | will give 5 mins to calm down and then make the right
choice.” When you go back, if they are still not ready, you can give them more time if it is
safe to do so.

Tactical ignoring.......

Focus on the primary behaviour not secondary behaviours unless they are unsafe. Some
pupils may use attention seeking behaviour as part of their particular social and emotional
needs. Consider the hidden drivers behind behaviour and think about what your priority is
when tackling a behaviour incident. First priority is always safety, then disruption to
learning and a calm environment.

Follow up.....

All staff dealing with an incident should make sure they make a link to class teacher to
inform them of what is going on. Think about when and how this is done. A 10 minute
report, done within earshot of peers or the pupil concerned could escalate a situation
unnecessarily. Consider the pupil and the situation and use your professional judgement on
the right way to handle it. If a child runs away from you and refuses to engage remember
you can always follow it up later that day or even tomorrow. We know where they live and
there is always tomorrow!

Being fair and qualifying praise and modelling behaviour

Earn respect by being fair. Modelling fairness, empathy and good listening skills will benefit
our pupils. If praise is given do not knock it down with negatives. If there is something else
to be addressed separate it from the praise being offered. This is particularly important for



our “over and above” pupils where positives can be thin on the ground. We have to catch
them being good and make the most of those opportunities.



